AGA KHAN UNIVERSITY EXAMINATION BOARD
Notes from E-Marking Centre SSC-I Ethics Annual Examinations 2023

Introduction

This document has been prepared for the teachers and candidates of Secondary School Certificate
(SSC) Part I (Class IX) Ethics. It contains comments on candidates’ responses to the 2023
SSC-I Examination indicating the quality of the responses and highlighting their relative
strengths and weaknesses.

E-Marking Notes

This includes overall comments on candidates’ performance on every question and some specific
examples of candidates’ responses which support the mentioned comments. Please note that the
descriptive comments represent an overall perception of the better and weaker responses as
gathered from the e-marking session. However, the candidates’ responses shared in this
document represent some specific example(s) of the mentioned comments.

Teachers and candidates should be aware that examiners may ask questions that address the
Student Learning Outcomes (SLOs) in a manner that requires candidates to respond by
integrating knowledge, understanding and application skills they have developed during the
course of study. Candidates are advised to read and comprehend each question carefully before
writing the response to fulfil the demand of the question.

Candidates need to be aware that the marks allocated to the questions are related to the answer
space provided on the examination paper as a guide to the length of the required response. A
longer response will not in itself lead to higher marks. Candidates need to be familiar with the
command words in the SLOs which contain terms commonly used in examination questions.
However, candidates should also be aware that not all questions will start with or contain one of
the command words. Words such as ‘how’, ‘why’ or ‘what’ may also be used.

General Observations

The overall performance of the entire cohort in the examination indicates that candidates
performed well in questions involving real-life examples. In general, the candidates exhibited
their capacity to integrate theoretical concepts with real, everyday circumstances. However, there
is a need for improvement in differentiating terminologies within the same category, for example,
some candidates found it challenging to recall the differences between Meta-ethics and
Normative Ethics, as well as predestined and non-predestined concepts.

To improve students' comprehension and performance, teachers should emphasise the
importance of careful consideration of question requirements. They can do this by giving
students exercises that involve reading passages or scenarios with questions and making sure
students understand the context and relevant information before answering. This exercise will
help students avoid misinterpreting questions due to lack of context clarity.

Note: Candidates’ responses shown in this report have not been corrected for grammar,
spelling, format or factual information.
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DETAILED COMMENTS
Constructed Response Questions (CRQs)

Question No. 1

Read the given questions:

a. Why is it not allowed to murder anyone?

b. Is it wrong to murder one person to save many lives?

In which categories, Normative ethics and Meta-ethics, are these questions studied? Give
reasons for your choice of category for each question.

1.1.2

Describe the three major branches of Ethics: Applied Ethics, Normative Ethics and Meta-
ethics.

4
U*

Give ONE mark for each correct identification (TWO required). Give an additional mark
for the correct reason of each identification.

Overall, candidates did not meet the expected performance for this question. Many were
confused between Meta-ethics and Normative Ethics, failing to distinguish that Meta-ethics
deals with the objectivity of good and bad, while Normative Ethics defines good and bad
personality characteristics. Some responses correctly categorised and justified the given
questions, but others only categorised without providing acceptable justifications.

The better responses were seen to correctly categorise both of the given situations i.e. Meta-
ethics or Normative Ethics and then provided their correct justification or reasoning for their
categorisations. These responses clearly demonstrated that Meta-ethics is concerned with
the nature and foundations of ethical beliefs or concepts, whereas Normative Ethics is

concerned with providing standards for determining whether actions are right or wrong in
certain situations.
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The weaker responses were unable to accurately classify each situation according to the
different types of ethics. However, some candidates correctly categorised the situations,
but they lacked proper justifications. These responses primarily relied on general moral
principles and legal considerations such as one should not be allowed to murder anyone
because it is universally illegal and one can face serious consequences against it. Some
weaker responses represented general point of view of the candidates i.e., murdering one
person is considered morally unacceptable.
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Suggestions for Improvement (Highlighted part)

How to Approach SLO

Pedagogy** Used for that SLO

Assessment Strategies

e Understand the expectations of
the command words

e Look at the cognitive level

¢ Identify the content that is
required to answer that
question (both in terms of
understanding of concepts and
any skills that may be required
like analysing or evaluating)

e Go through the past paper
questions on that particular
concept.

e Refer to the resource guide for
extra resources

e Story Board

Cause and Effect

Fish and Bone

Concept Mapping

Audio Visual resources

Think, Pair and Share
Questioning Technique (Socratic
approach)

e Practical Demonstration

** For description of each pedagogy,
refer to Annexure A

e Past paper questions
e Discussion on E-
Marking Notes

Any Additional Suggestion:

Teachers can discuss different case studies during classroom teaching in order to build the concept and highlight
the differences among Applied Ethics, Normative Ethics and Meta-ethics. Make acronyms for the candidates
such as ME (Meta Ethics), MR (Moral Reasoning) and NE (Normative Ethics) = WAR (Wrong and right
Actions). This would enable them to connect and retain the knowledge to connect with the real-life situations.

*K = Knowledge U = Understanding A = Application and other higher-order cognitive skills




Question Text

SLO No.
SLO Text
Max Marks

Cognitive Level

Checking Hints

Overall
Performance

Description of
Better
Responses

Image of Better
Response

Description of
Weaker
Responses

Image of
Weaker
Response

Question No. 2

Albert is a 15-year-old boy who studies in Grade X. He participates in football classes due
to his interest in extracurricular activities.

With reference to the given scenario, fill in the given table by categorising TWO aspects of
Albert’s life which are predestined and TWO which are not predestined.

2.6.2

Describe what aspects of human life are predestined and what are subject to change.
4
U

Give ONE mark for each correct categorisation (FOUR required).

Overall, candidates’responses to this question, falls within an average range. Some
candidates demonstrated a satisfactory understanding of the topic while there were certain
responses where the difference between predestined and not-predestined concepts were not
accurately identified.

In better responses, candidates correctly categorised two aspects i.e., “15 years old” and
“boy” are examples of predestined factors. These are conditions that are predetermined
and cannot be altered. Conversely, factors such as “participation in football classes” and
“interest in extracurricular activities” fall under the not-predestined category. These are
aspects that can be influenced by personal choices and individual inclinations.
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Most of the weaker responses displayed a misunderstanding of the concepts predestined
and not predestined, leading to the incorrect categorisation of two aspects. Some responses
indicated conceptual inaccuracies and they exhibited general comments and assumptions
related to the given scenario. While a few responses were conceptually correct, however,
they had highlighted the aspects which were not aligned with the given scenario, e.g., family
background and financial conditions etc.
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Suggestions for Improvement (Highlighted part)

How to Approach SLO Pedagogy** Used for that SLO Assessment Strategies
e Understand the expectations of | e Story Board e Past paper questions
the command words. e Cause and Effect e Discussion on E-
e Look at the cognitive level. e Fish and Bone Marking Notes
e ldentify the content that is e Concept Mapping
required to answer that e Audio Visual resources
question (both in terms of e Think, Pair and Share
understanding of conceptsand | o  Questioning Technique (Socratic
any skills that may be required approach)
like analysing or evaluating) e Practical Demonstration
e Go through the past paper
concept _ refer to Annexure A
e Refer to the resource guide for
extra resources

Any Additional Suggestion:

Teachers should encourage students to express their thoughts and opinions on the concepts. Lead discussions
on questions like: Do you believe in fate? Can individuals change their fate through their choices? What part
of their life they can change? How do culture and upbringing influence our perspectives on predestination? Use
of subject related vocabulary in class to get the students acquainted with it and use them accordingly.
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Question No. 3

Write any THREE actions through which one can protect the environment.

3.2.3

Exemplify acts and behaviour which reflect sense of responsibility towards life and property
of others.

3

U

Give ONE mark for writing each action (THREE required). Examples from both physical
and social environment such as beliefs, customs, practices and behaviours are acceptable.
Most of the candidates were able to provide diversified examples of the required action.
However, some candidates focused on the actions which can be taken to protect the physical
environment such as recycling, less use of plastics and plantation etc. On the other hand,
we also had responses focusing on the protection of the social environment by promoting
positive values such as caring, equality, social justice, integrity, honesty and empathy.

Better responses demonstrated a clear understanding of protecting the environment through
three distinct and specific methods. Many candidates highlighted three impactful measures
primarily aimed at preserving the natural environment, such as opting for public
transportation instead of private cars, adhering to the 3 R principle (reduce, reuse, and
recycle), and conserving natural resources like water and electricity etc. In addition, some
responses showcased a broader perspective by addressing the protection of both the physical
and social environments. For instance, they mentioned about sympathy with other creatures,
promoting positive societal values, and fostering peace and harmony.
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Image (i)

Descriptionof ~ Weaker responses were characterised by a limited focus on a single action and an

Weaker explanation of its effects. These responses emphasised one action in all three points, for

Responses example, the value of cleanliness was discussed in three different ways. Furthermore, some
weaker responses also indicated the candidates’ limited understanding of the question as
they discussed the outcomes of potential actions rather than delving into the specific actions
themselves. These responses discussed the negative impacts of not protecting the
environment and the actions which contributes to the deterioration of the environment such
as use of disposable material and deforestation etc.
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Suggestions for Improvement (Highlighted part)

How to Approach SLO Pedagogy** Used for that SLO Assessment Strategies

e Understand the expectations of e Story Board e Past paper questions
the command words. Cause and Effect e Discussion on E-

e Look at the cognitive level. Fish and Bone Marking Notes

e Identify the content that is
required to answer that
question (both in terms of

Concept Mapping
Audio Visual resources
Think, Pair and Share




understanding of concepts and e Questioning Technique (Socratic

any skills that may be required approach)
like analysing or evaluating) e Practical Demonstration
e Go through the past paper
questions on that particular ** For description of each pedagogy,
concept refer to Annexure A

e Refer to the resource guide for
extra resources

Any Additional Suggestion:
Teachers can hold show and tell kind of an activity where the students should be encouraged to share their
views how they can take small initiatives on individual basis to protect their social and physical environment.
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Question No. 4
Describe any THREE negative impacts of cheating during examination on a society.

3.15

Analyse the impact of negative values, i.e., prejudice, backbiting, cheating, bribery and
materialism, on deterioration of a society.

3
A

Give ONE mark for each valid point of discussion (THREE required) Answers may vary
Note: Accept all relevant answers.

The responses received for this question were below expectations. Most of the candidates
focused on the consequences of cheating on individuals rather than its impact on society. In
contrast, some responses demonstrated a clear understanding of the question and highlighted
the diverse impacts of cheating on society. These responses presented the bigger picture that
how cheating can affect our society.

The better responses were able to provide three diverse negative impacts of cheating on
society. These impacts also catered to different aspects and showed a larger influence on
society e.g., cheating contributes to a decline in societal moral values. When people who cheat
move up in their jobs and become leaders, they might continue a pattern of dishonesty and
unethical behaviour in different places and organisations. Some better responses efficiently
connect the impacts of cheating with the whole society, for instance, when cheating becomes
prevalent in academic settings, it can foster a culture of corruption within the society. This
shows that these candidates clearly understood the requirement of the question.
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Image of
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Response

In weaker responses, candidates displayed a partial understanding of the question, overlooking
the aspect related to ‘society’. These responses mainly focused on how cheating affects one
person, but they did not explain about how it affects the whole society. Some candidates
mentioned the consequences of cheating in exams, for example, “disqualification”, “being
caught red-handed and “damaging reputation” etc. Some weaker responses presented the
suggestions to avoid cheating in exams rather than explaining its impacts.
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Suggestions for Improvement (Highlighted part)

How to Approach SLO

Pedagogy** Used for that SLO

Assessment Strategies

Understand the
expectations of the
command words.

Look at the cognitive level.

Identify the content that is
required to answer that
question (both in terms of
understanding of concepts
and any skills that may be
required like analysing or
evaluating)

Go through the past paper
questions on that particular
concept

Refer to the resource guide
for extra resources

Story Board

Cause and Effect

Fish and Bone
Concept Mapping
Audio Visual resources
Think, Pair and Share

approach)
e Practical Demonstration

** For description of each pedagogy,

refer to Annexure A

Questioning Technique (Socratic

e Past paper questions
e Discussion on E-
Marking Notes

Any Additional Suggestion:
Teachers should categorise the impact in terms of individualised approach and with respect to society. This
will help students to segregate between the two. Also, practice with students in breaking the questions into its

key points and enabling them to interpret the question in terms of its demand.




Extended Response Questions (ERQSs)
Extended response questions offered a choice between part ‘a’ and ‘b
Question No. 5a

Question Explain any THREE points of importance of having a purpose in one’s life.
Text

SLO No. 2.3.1

SLO Text Discuss the purpose of human life on Earth.

Max Marks 6

Cognitive U
Level

Checking Give ONE mark for writing each importance (any THREE required). Give an additional mark
Hints: for explaining each importance.

Overall This was a choice question and was attempted by a smaller number of candidates, indicating

Performance that the question was perceived as challenging by many candidates. Those who attempted this
question focused on defining the purpose of life in general rather than emphasising the
significance of having a sense of purpose in an individual’s life. However, few individuals
could relate to the idea of having a purpose in life, as it is deeply related to their own
experiences and aspirations. This personal connection motivated them to engage thoughtfully
with the question.

Description  There were no better responses gathered for this question; however, the accepted average
of Better responses provided the details on the general importance of having a purpose in one's life such
Responses as it provides a sense of motivation towards achieving goals and making a person disciplined.

Description  Candidates with weaker responses did not understand the question properly. They explained

of Weaker about what an individual s purpose should be, rather than discussing the significance of having

Responses a purpose. Their misunderstanding led them to write about the meaning of a person’s
existence, like their values, interests, and reasons for being, such as worshiping God, fulfilling
responsibilities, or finding happiness. Because of this confusion, their answers did not meet
the expected standards for the question.
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Suggestions for Improvement (Highlighted part)

How to Approach SLO

Pedagogy** Used for that SLO

Assessment Strategies

Understand the expectations

of the command words.
Look at the cognitive level.
Identify the content that is
required to answer that
question (both in terms of
understanding of concepts
and any skills that may be
required like analysing or
evaluating)

Go through the past paper
questions on that particular
concept

Refer to the resource guide
for extra resources

** For description of each pedagogy,

Story Board

Cause and Effect

Fish and Bone
Concept Mapping
Audio Visual resources
Think, Pair and Share

Questioning Technique (Socratic

approach)
Practical Demonstration

refer to Annexure A

e Past paper questions
e Discussion on E-
Marking Notes

Any Additional Suggestion:
The teacher can start a conversation as what one wants to become when they grow up and then link it with

the reason they are in this world and how does knowing the reason help them.

This could be further linked with a survey where they collect the data from people around them (at least 10
people) and bring the data to the classroom and discuss the purpose that the people think and its impact of it
on them.




Question
Text

SLO No.
SLO Text

Max Marks

Cognitive
Level

Checking
Hints

Overall
Performance

Description
of Better
Responses

Image of
Better
Response

Question No. 5b

The given picture illustrates one of the negative values which is widely practiced in societies.

I Identify the value depicted in the given picture.

ii. Write any FIVE societal impacts of the identified value in part i.
3.1.5

Analyse the impact of negative values, i.e., prejudice, backbiting, cheating, bribery and
materialism, on deterioration on a society.

6
A

Checking Hint: Give ONE mark for identification of the value. Give ONE mark for writing
each impact (FIVE required).

The majority of the candidates opted for this question and performed well. They provided
relevant details in the context of the image provided. However, a small group of candidates
only described what they saw in the picture without really thinking deeply about it. They did
not analyse the image or connect it to bigger ideas like societal values and how it can affect
them.

The candidates with better responses were able to identify the negative values such as
backbiting, prejudice and gossiping. They also provided diversified social impacts of these
negative values. For instance, these negative values would destroy relationships, reputations,
and trust. It also breeds conflict and tension.
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Description
of Weaker
Responses

Images of
Weaker
Responses

The weaker responses did not correctly identify the negative values, such as “backbiting” or
“gossiping” etc. Although some candidates identified it correctly, their explanations of the
impacts were unclear and unrelated to the negative value they mentioned. Their responses
lacked coherence and failed to establish a meaningful connection between the negative value
and its effects on society. These responses provided superficial descriptions of the given image
and often missed the opportunity to explain how it can weaken relationships, damage
reputations, or create a toxic atmosphere.

Image (i)

_Eg. Q\ver\ Dic luxe < howis di 3
cTea\ow,:, . Awio b*n(cb:. love withh  eachollex
onrd odhex. \De\n. Jealowne  Qyomn thewn.

H@M@Lﬁsﬂhﬁ fox  goedt
yoxKe O ‘amsl&:-—ln_g_cbw

@ pe()(‘) ‘Q hc&g 2.aoc \—-3 Q{hQX -
S No Orme Carm A Qi
wa it otbexe.

o (@) A o=, ! L" lﬁ.
— Poosz _people  ulo  dong HNoaxdwiotK Ao
q et Qe ess -

Image (i)

i) Bdckbfﬁmq
i) In  This pmf«.‘rfe Fam‘ J}:rfwc!f aye s:H'mq e
paive 'ﬂ:nfee FFIWC"J are  back bi tw:a. JoYa Gm
ﬂ(;'.-waf .f.&.ai’ 1ol cjr,::aaa'" -?zwﬂ/!-&_ éecme_ Phene ‘?’m-.g
cawv  break He Frre,uarsﬂ.ap aunc:! nevey Conn
back wiake fnem‘islﬁ.? J’Q e all are back bite
Adotmg  starl  amyomne , 20, world ffmdua.w bad
omd 7 com  break ;:nemd'uﬁd).s o) a a,e:i,pnml
Pe,opfa’s oYe ﬁ’@l\tmq il aacL;rlLat ,;:,Mcll .
mm:r o E:]s L".'l-:.e,-_ Vil 1 sbe.!_.g.au: il rmanas |'e‘c31I '
P | =N § 8 Pw_'?\e‘s Liker wnotler Fatlex |
shbill VoI velalivee owmd  flose Cﬂul&&'% o
S0 amxzez}




Suggestions for Improvement (Highlighted part)
How to Approach SLO Pedagogy** Used for that SLO Assessment Strategies
e Understand the expectations e Story Board e Past paper questions
of the command words. e Cause and Effect e Discussion on E-
e Look at the cognitive level. e Fish and Bone Marking Notes
e Identify the content that is e Concept Mapping
required to answer that e Audio Visual resources
question (both in terms of e Think, Pair and Share
understanding of concepts e  Questioning Technique
and any skills that may be (Socratic approach)
required like analysing or e  Practical Demonstration
evaluating)
e Go through the past paper ** For description of each pedagogy,
questions on that concept. refer to Annexure A
e Refer to the resource guide
for extra resources

Any Additional Suggestion:

Teachers can initiate a project where they ask the students to share the values (positive and negative) from
their surrounding such as from advertisements, movies, and social media posts, then collectively in the class
they categorise the deeds with respect to negative and positive and later a debate activity to showcase why a
certain value is classified as positive and negative.




Annexure A: Pedagogies Used for Teaching the SLOs

Pedagogy: Storyboard

Description: A visual pedagogy that uses a series of illustrated panels to present a narrative,
encouraging creativity and critical thinking. It helps learners organise ideas, sequence events, and
comprehend complex concepts through storytelling.

Example: In a Literature class, students are tasked with creating storyboards to visually retell a
novel. They draw key scenes, write captions, and present their stories to the class, enhancing their
reading comprehension and fostering their imagination.

Pedagogy: Cause and Effect

Description: This pedagogy explores the relationships between actions and consequences. By
analysing cause-and-effect relationships, learners develop a deeper understanding of how events
are interconnected and how one action can lead to various outcomes.

Example: In a History class, students study the causes and effects of the Industrial Revolution.
They research and discuss how technological advancements in manufacturing led to significant
societal changes, such as urbanisation and labour reform movements.

Pedagogy: Fish and Bone

Description: A method that breaks down complex topics into main ideas (the fish) and supporting
details (the bones). This visual approach enhances comprehension by highlighting essential
concepts and their relevant explanations.

Example: During a Biology class on human anatomy, the teacher uses the fish and bone technique
to teach about the human skeletal system. Teacher presents the main components of the human
skeleton (fish) and elaborates on each bone's structure and function (bones).

Pedagogy: Concept Mapping

Description: An effective way to visually represent relationships between ideas. Learners create
diagrams connecting key concepts, aiding in understanding the overall structure of a subject and
fostering retention.

Example: In a Psychology assignment, students use concept mapping to explore the various
theories of personality. They interlink different theories, such as Freud's psychoanalysis, Jung's
analytical psychology, and Bandura's social-cognitive theory, to see how they relate to each other.

Pedagogy: Audio Visual Resources

Description: Incorporating multimedia elements like videos, images, and audio into lessons. This
approach caters to different learning styles, making educational content more engaging and
memorable.

Example: In a General Science class, the teacher uses a documentary-style video to teach about
the solar system. The video includes stunning visual animations of the planets, interviews with
astronomers, and background music, enhancing students' interest and understanding of space.




Pedagogy: Think, Pair, and Share

Description: A collaborative learning technique where students ponder a question or problem
individually, then discuss their thoughts in pairs or small groups before sharing with the entire
class. It fosters active participation, communication skills, and diverse perspectives.

Example: In a Literature in English class, the teacher poses a thought-provoking question about a
novel's moral dilemma. Students first reflect individually, then pair up to exchange their opinions,
and finally participate in a lively class discussion to explore different viewpoints.

Pedagogy: Questioning Technique (Socratic Approach)

Description: Based on Socratic dialogue, this method stimulates critical thinking by posing
thought-provoking questions. It encourages learners to explore ideas, justify their reasoning, and
discover knowledge through a process of inquiry.

Example: In an Ethics class, the instructor uses the Socratic approach to lead a discussion on the
meaning of justice. By asking a series of probing questions, the students engage in a deeper
exploration of ethical principles and societal values.

Pedagogy: Practical Demonstration

Description: A hands-on approach where learners observe real-life applications of theories or
skills. Practical demonstrations enhance comprehension, skill acquisition, and problem-solving
abilities by bridging theoretical concepts with real-world scenarios.

Example: In a Food and Nutrition class, the instructor demonstrates the proper technique for
filleting a fish. Students observe and then practice the skill themselves, learning the practical
application of knife skills and culinary precision.

(Note: The examples provided in this annexure serve as illustrations of various pedagogies. It is
important to understand that these pedagogies are versatile and can be applied across subjects in
numerous ways. Feel free to adapt and explore these techniques creatively to enhance learning
outcomes in your specific context.)
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